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Exploring Possibilities of Predicting Positive Counselor Qualities in Counseling
Students from Personality Domains
Abstract
In this pilot study, the authors investigated the degree that Big Five personality domains may predict the
positive counselor qualities among 160 students enrolled in sections of a combined undergraduate/
graduate Counseling Skills course. Positive counselor qualities of focus in this study are empathy,
mindfulness or self-awareness, and unconditional positive self-regard in students studying counseling
skills. The results do not suggest a significant predictive role for the Big Five personality domains for the
Counseling Skills students, except that the Big Five domain of neuroticism predicted enough variation in
mindfulness and unconditional positive self-regard to be practically significant. Limitations and potential
implications of these findings for counselor educators and for future research are discussed.
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Counselor educators are tasked with educating competent and ethical counselors to serve
vulnerable populations while remediating or preventing graduation of counseling students who
demonstrate problematic behaviors that may preclude effective counseling services or present
risk to vulnerable populations (American Counseling Association [ACA], 2014). Gatekeeping
should begin prior to the student’s admission into the counseling program and cannot be avoided
(Ziomek-Daigle & Christensen, 2010). Ziomek-Daigle and Christensen (2010) described a fourstep theory of gatekeeping including the importance of pre-admission screening, post-admission
screening, remediation planning, and remediation outcomes. Several scholars have worked to
illuminate the nature of problems of professional competence among counseling students. In a
content analysis of 26 articles, Henderson and Dufrene (2012) identified 34 student behaviors
associated with remediation. These 34 student behaviors were then broken down into eight
categories: ethical behaviors, symptoms of a mental health diagnosis, intrinsic characteristics,
counseling skills, feedback, self-reflective abilities, personal difficulties, and procedural
compliance. Swank et al. (2012) reported professional dispositions as important to include as one
of the five factors of the Counseling Competence Scale. Relatedly, Homrich et al. (2014)
proposed a set of standards of conduct including professional, interpersonal, and intrapersonal
behaviors; again, many items were related to student dispositions that would likely be apparent
prior to arrival within the program. In our view, many of the behaviors associated with
remediation (Henderson & Dufrene, 2012), professional dispositions identified by Swank et al.
(2012), and standards of conduct proposed by Homrich et al. (2014), could potentially be
identified as early as possible within the admission process.
Despite requirements for robust admissions processes including “potential success in
forming effective counseling relationships” (Council for the Accreditation of Counseling and

Related Educational Programs [CACREP], 2015, p. 5), scholarly attention to proactive selection
of appropriate students into counselor preparation programs is slim. Examples to date include a
descriptive study of screening and selection processes (Swank & Smith-Adcock, 2014) and a
professional dispositions scale (Miller et al., 2020). Several studies have examined personal
characteristics with counseling students. Halinski (2009) used personal characteristics and
recommended use of group strategies during the admissions process. Swank & Smith-Adcock
(2013) recommended using rating scales, observers, and group interactions to examine personal
characteristics. McCaughan (2010) found 27 personality characteristics of importance for
counselor trainees to possess. McCaughan (2010) identified the top five characteristics out of the
27, and these were empathy, emotional stability, genuineness, ability to integrate feedback, and
tolerance for ambiguity. Bethune and Johnson (2013) applied the Minnesota Multiphasic
Inventory-2 (MMPI-2) during the admission process. MMPI-2 scores were shown to predict
graduate GPA and internship ratings (Bethune & Johnson, 2013).
We were interested to see if a well-researched measure of personalities could predict
positive counselor qualities. The set of trait domains known as the Big Five (John et al., 2008) is
probably the most commonly researched approach to categorizing personal characteristics (Alam
& Riccardi, 2014). In this pilot study, we investigated whether Big Five domains predict positive
counselor qualities of empathy, mindfulness or self-awareness, and unconditional positive selfregard among students in combined undergraduate-graduate sections of a counseling skills
course.
Big Five Personality Domains
The Big Five are five broad dimensions of personality: extraversion, agreeableness,
conscientiousness, neuroticism, and openness (John et al., 2008). The dimensions were

developed to organize personality traits along common and recognizable themes. Thus, the Big
Five are more descriptive than explanatory and do not account for all individual differences
(John & Srivastava, 1999).
Each of the five broad dimensions contain many distinct personality characteristics (John
et al., 2008). Extraversion refers to an energetic approach towards the world, and includes the
qualities of being sociable, a high activity level, assertiveness, and feeling a high level of positive
emotions (Costa & McCrae, 1992; John et al., 2008). Agreeableness features traits related to
social and interpersonal behavior like altruism, generosity, sympathy, tendermindedness, trust,
cooperation, and modesty (Costa & McCrae, 1992; John et al., 2008). Conscientiousness relates
to impulse control and the ability to be task oriented and goal driven, including organization,
planning, prioritizing, a high level of diligence, and rule following (Costa & McCrae, 1992; John
et al., 2008). Neuroticism is associated with psychological distress, emotional instability, and
negative emotionality including anxiety and depression (Costa & McCrae, 1992; John et al.,
2008). Finally, openness features qualities such as originality, open-mindedness, novelty,
curiosity, and variety (Costa & McCrae, 1992; John et al., 2008). Though many were involved in
the discovery and development of the five domains, Goldberg named them the “Big Five” in
1981 (John et al., 2008).
While many studies have examined the relationship of Big Five factors to client
diagnoses and experiences in counseling (e.g., Bayne, 2013; Bishop & Fish, 1999; Miller, 1991;
Thalmayer, 2018; Tryon, 2014; Twomey & O’Reilly, 2017), fewer have examined the
relationship of Big Five factors to counselor qualities or development. Bakker et al. (2006)
conducted a study with 80 volunteer counselors and discovered that a low level of extraversion
and a high level of neuroticism in counselors is a strong predictor of counselor burnout. From a

survey of 340 licensed counselors in the United States (U.S.), Lent and Schwartz (2012) found
that counselors scoring low in neuroticism and high in extraversion, agreeableness, and
conscientiousness tend to experience greater personal accomplishment and less depersonalization
and emotional exhaustion. Lent and Schwartz (2012) also found high neuroticism to be
associated with burnout among professional counselors. From a study of 156 mental health
workers in Australia, Somoray et al. (2017) concluded that low neuroticism and high
extroversion, agreeableness, and conscientiousness are among “essential factors that promote
professional quality of life in mental health workers” (p. 52). High levels of neuroticism in
counselors may contribute to the development of secondary traumatic stress over time as they
work with clients repeatedly expressing the details and strong emotions of their distress
(Somoray et al., 2017). From a survey of 106 graduate students at five universities in the
southwestern U.S., Thompson et al. (2002) found a correlation between universal-diverse
orientation and openness, particularly the facet of openness to aesthetics, among the counseling
students. From a survey of 432 online undergraduate students in an Introduction to Counseling
course, Kim and Han (2018) found empathic concern and empathic responding to be correlated
with low neuroticism and high extraversion, agreeableness, conscientiousness, and openness.
Further, while not a study of counselors or counselor development, but relevant to the constructs
of the current study, from a survey of 120 college students at the Indian Institute of Technology,
Kanpur, India, Kumar and Bhushan (2008) concluded that “only conscientiousness [of the Big
Five] proved to be a significant predictor of self-awareness” (p. 205).
Positive Counselor Qualities
A growing body of literature focuses on counselor qualities associated with success or
assumed to be associated with success (e.g., Butts & Gutierrez, 2018; Gutierrez et al., 2017).

Identifying such qualities has been of increased focus as CACREP (2015) requires programs to
actively assess professional dispositions prior to admission and throughout students’ time in
programs. In this pilot study, we focused on three such characteristics: empathy, mindfulness or
counselor awareness, and unconditional positive self-regard.
Empathy
Empathy, a cornerstone of the counseling profession, is “to sense the client’s private
world as if it were your own, but without ever losing the ‘as if’ quality” (Rogers, 1957, p. 99).
This means that a counselor can sense the client’s emotions, without allowing their own
emotionality to take precedence in the moment. Confirming the importance of empathy through
meta-analysis, Elliott et al. (2018) concluded, “Empathy is an important element of any
therapeutic relationship, worth the investment of time and effort required to do it well and
consistently” (p. 399).
Recent studies have examined the relationship of empathy to other aspects of counselor
development. In a study of 305 masters’ students’ level of stress, interpersonal reactivity, and
trait emotional intelligence at four CACREP-accredited counseling programs, Gutierrez et al.
(2017) found higher emotional intelligence correlated with higher affective and cognitive
empathy, and higher emotional intelligence and affective and cognitive empathy correlated with
lower stress and distress among master’s-level trainees. In a multiple baseline single subject
design study of effects of a counselors-in-training mindfulness teaching intervention on empathic
understanding, unconditional positive regard, congruence and client outcome, Newton (2018)
found aspects of counselor empathy positively affected by brief mindfulness training with
counselors in training. Through an internet-based study of 93 counseling students measuring
self-efficacy, empathy, wellness attachment to God, and body comfort, O’Gieblyn (2015) found

empathy related to wellness among masters’ level counselor trainees in their practicum or
internship experiences. In a quasi-experimental pre-post study of the impact of a practicum
experience among 87 counseling students’ self-assessed empathy and supervisor-evaluated
counselor competence, DePue and Lambie (2014) found that empathy increased through the
practicum experience of counseling students.
Mindfulness or Counselor Awareness
Mindfulness is “a state of being aware, with acceptance, of thoughts, emotions, and
sensations as they arise” (Campbell & Christopher, 2012, p. 215). Walach et al. (2006) defined
mindfulness as “…an alert mode of perceiving all mental contents – perceptions, sensations,
cognitions, affects” (p.1544). From these definitions, we view mindfulness as synonymous with
counselor awareness, which Rogers (1957) referred to as consciousness. This awareness refers to
self-awareness, the ability to monitor the counselor’s own inner reactions and responses, and
awareness of the client’s experience. In this article, we use mindfulness as also a measure of
counselor awareness or consciousness.
There are at least a few existing studies of mindfulness and its relation to other areas of
counselor development. From a study of 179 counseling interns and doctoral counseling students
regarding mindfulness, attention, empathy, and counseling self-efficacy, Greason and Cashwell
(2009) evidenced a relationship between mindfulness and counselor preparation and
development, finding support for mindfulness as a predictor for empathy. Similarly, from a study
of the impact of dispositional mindfulness and personal distress on counselor self-efficacy, Butts
and Gutierrez (2018) surveyed 162 master’s-level counseling students, finding a positive
correlation between dispositional mindfulness and counseling self-efficacy. From the same study

noted in the previous section, Newton (2018) evidenced a connection between mindfulness and
empathy in counseling students.
Unconditional Positive Self-Regard
Unconditional positive self-regard (UPSR) occurs “when the individual perceives himself
[sic] in such a way that no self-experience can be discriminated as more or less worthy of
positive regard than any other” (Rogers, 1959, p. 209). Rogers (1959) described a therapeutic
goal as reducing internalized conditions that clients have placed upon themselves, which restrict
development to one’s full potential. More broadly, there is overlap between positive self-regard
and self-esteem. With the unconditional nature of positive self-regard included, UPSR overlaps
with the concept of secure self-esteem versus fragile self-esteem (Kernis & Paradise, 2002), with
secure self-esteem being more durable across time and fragile self-esteem being dependent on
such things as continual strings of accomplishments. Similarly, including conditionality overlaps
with the concept of true self-esteem versus contingent self-esteem (Deci & Ryan, 1995) as a
contingency placed on self-esteem can be seen as overlapping with a condition of positive selfregard. UPSR is also related to the concept of self-compassion, a warm and caring attitude
toward self (Griffiths & Griffiths, 2013). While self-compassion and self-esteem both focus on
positive emotions towards the self, they differ because self-compassion is not seen as a cognitive
construct of self, or a type of self-evaluation (Neff & Vonk, 2009).
Since higher UPSR relates to secure and true self-esteem and self-compassion, we view
UPSR as a measurable construct of counselor wellness. Wellness is extremely important for
counselors, as we have a duty to do no harm to our clients. In a narrative study of 15 experienced
counselors, Patsiopoulos and Buchanan (2011) found that self-compassion may lead to improved
well-being, counselor effectiveness in the workplace (including avoiding burnout), and

therapeutic relationships with clients. Coaston and Lawrence (2019) asserted that self-expression
exercises incorporated throughout a counselor education curriculum may promote self-kindness,
mindfulness, and a sense of commonality in the face of hardship. Counseling students
experiencing self-doubt and self-criticism under the pressure of graduate study in counseling
may be more likely to thrive if they strive for UPSR, which may protect against the pressure,
increasing their stress tolerance and their self-efficacy during their studies, just as unconditional
positive regard (UPR) supports growth in clients; however, there is no research yet in this area.
Purpose and Research Question
As mentioned above, there has been little prior research examining the Big Five
personality domains in relation to counseling students or professional counselors. Our purpose
was to explore the possibilities of predicting positive counselor qualities from Big Five
personality domains. Specifically, the research question was: to what degree do extraversion,
agreeableness, conscientiousness, neuroticism, and openness predict self-reports of empathy,
mindfulness or awareness, and unconditional positive self-regard among students enrolled in a
counseling skills course?
Method
In this correlational design study, we explored students’ self-reports of Big Five
personality domains and counselor characteristics including self-perceived empathy,
mindfulness, and self-regard. This section includes an overview of participants, procedures,
instrumentation, and data analytic strategy.
Participants
Participants included 160 individuals enrolled in one of 11 sections of a combined
undergraduate/graduate Skills for Counseling course offered at a large, research intensive

institution in the Southeastern U.S. Participants were primarily undergraduate students (78.9%)
and also included graduate students (17.2%); 3.9% did not report their academic standing.
Academic majors included psychology (51.4%), child and family studies (20.9%), counseling
(16.7%), and other (11.1%). Expected career paths included counseling (46.5%), a helping
profession other than counseling (32.8%), education (8.6%), and other (12.1%).
Participants ranged in age from 18 to 45 years (M = 22.50, SD = 4.08). Participants
identified as women (82.9%) and men (13.2%); 3.9% did not report gender. Participants selfreported race and ethnicity as follows: White (86.9%), Black or African American (7.1%),
Latinx (2.8%), American Indian or Alaska Native (2.1%), and Asian American (1.8%);
percentages sum to more than 100 because participants were able to select multiple identities.
Procedure
Following Institutional Review Board approval, course instructors used an oral script to
invite all students to participate in data collection in exchange for a small amount of extra credit;
to reduce potential for perceived coercion, all students had the opportunity to participate in an
alternative option for extra credit. Links for data collection were made available via course
Blackboard sites, and all data were collected online via Qualtrics. After viewing an informed
consent notice consistent with ACA (2014) standards for ethical research conduct, students
completed instrumentation. Data collection was anonymous, and instructors were not aware of
which students had opted for which extra credit options until students submitted verification of
submission at the end of the semester. In all, 86.96% of students enrolled in this course
completed the assessment.
Measures
Demographic Questionnaire

We utilized an 11-item demographic questionnaire to assess participants’ personal and
academic characteristics. In addition to three items regarding personal demographics (e.g., age,
gender, race/ethnicity), participants completed eight items regarding year in school, major career
path expectation, family socioeconomic status, parents’ education level, and state or country of
origin.
Big Five Inventory (BFI)
The BFI (John et al., 2008) is a short measure designed to assess core features of the “Big
Five” personality domains as described in the literature review. Participants rated 44 BFI items
on a 5-point scale ranging from 1 (disagree strongly) to 5 (agree strongly), of which 16 items
were negatively keyed. After reverse scoring, subscale scores for Extraversion (8 items),
Agreeableness (9 items), Conscientiousness (9 items), Neuroticism (8 items), and Openness (10
items) were generated by averaging item responses. Definitions for each of the five domains are
included in the literature review, with higher scores indicating higher levels of each
characteristic.
The BFI is an accepted, brief measure of Big Five personality domains “when there is no
need for more differentiated measurements of individual facets” (John et al., 2008, p. 129).
Three-month test-retest stability ratings for the BFI range from .80 to .90, indicating strong
stability, and the scale possesses strong evidence of convergent and divergent validity when
correlated with other Big Five inventories and assessment methods (John et al., 2008). Consistent
with researcher-reported observations of alpha reliabilities of .75 - .90 (John et al., 2008),
observed internal consistency reliabilities in the current study were as follows: Extraversion α =
.84, Agreeableness α = .74, Conscientiousness α = .79, Neuroticism α = .84, and Openness α =
.71.

Toronto Empathy Questionnaire (TEQ)
The TEQ is designed to capture a unidimensional empathy factor (Spreng et al., 2009).
Participants rated 16 TEQ items on a 5-point scale ranging from 0 (Never) to 4 (Always). After
reverse rescoring 8 items, scores were summed to derive a total score scale with higher scores
indicating higher experiences of empathy. Sample items include “I have tender, concerned
feelings for people less fortunate than me” and “I get a strong urge to help when I see someone
who is upset.”
Spreng et al. (2009) developed the TEQ using items from existing empathy instruments
and demonstrated convergent and divergent validity across a range of measures as well as strong
correlations with longer assessments of empathy and strong test-retest reliability (r = .87).
Consistent with researcher-reported alpha reliabilities ranging from .85 - .87, observed reliability
in the current study was α = .88.
Freiburg Mindfulness Inventory – Short Form (FMI-SF)
The FMI-SF (Walach et al., 2006) is a brief measure designed to characterize an
individual’s experience of mindfulness. Participants rated 15 FMI-SF items on a four-point scale
rating from rarely to almost always. Sample items include “I am open to the experience of the
present moment” and “In difficult situations, I can pause without immediately reacting.” Walach
et al. (2006) reported that the FMI-SF correlated nearly perfectly with the 30-item FMI, with an
observed alpha reliability of .86. Observed reliability in our sample was α = .85.
Unconditional Positive Self-Regard Scale (UPSR)
The UPSR (Patterson & Joseph, 2006) is a 12-item scale, comprising two subscales: selfregard (6 items) and conditionality of positive self-regard (6 items) consistent with Rogers’
(1959) definitions of UPSR. Participants rated UPSR items on a 5-point scale from strongly

agree to strongly disagree; higher scores indicated greater experiences of UPSR. Construct,
convergent, and divergent validity were evidenced by expected correlations with measures of
social desirability, self-esteem, self-worth, general health, and anxiety and depression. During
scale development, observed internal consistency reliabilities were .88 for self-regard and .79 for
conditionality. Observed internal consistency reliabilities in our sample were α = .92 for selfregard and α = .81 for conditionality.
Data Analysis
Data were analyzed using SPSS 24.0. There was no missing data as all participants
responded to all questions. Next, we examined scale descriptives for statistical assumptions
including normality and multicollinearity. We did not detect any concerns related to skewness,
kurtosis, or multicollinearity. We utilized a series of four multiple linear regressions with
simultaneous entry to determine the degree to which empathy, mindfulness, UPSR-self-regard,
and UPSR-conditionality were predicted by the Big Five domains. A priori power analyses using
G*power indicated the sample size was sufficient to detect medium effects at α = .05 and p =
.90.
Results
Table 1 includes an overview of descriptive statistics for all scales used in the analysis.
All models were statistically significant with large effects for predicting UPSR-self-regard
(F(5,149) = 14.65, p < .001, R = .33, R2adj = .31) and mindfulness (F(5,149) = 14.05, p < .001, R
2

2

= .32, R2adj = .30) and smaller effects for predicting empathy (F(5,149) = 4.77, p < .001 R = .14,
2

R2adj = .11) and UPSR-conditionality (F(5,149) = 3.31, p = .007, R2 = .10, R2adj = .07). Table 2
includes complete data for each regression including β weights, t scores, p values, and squared
structure coefficients for the analyses. Negative beta weights indicate that the scale was a

negative predictor of the variable; positive beta weights indicate that the scale was a positive
predictor of the variable. Squared structure coefficients indicate the percentage of explained
variance that is accounted for by the particular predictor; some coefficients add to more than
100% because of shared variance.
Nearly one-third of the variance in mindfulness was accounted for by BFI factors. In
particular, neuroticism was a negative predictor of nearly all the variance, accounting for 86% of
the explanation. Openness was a positive, statistically significant predictor, accounting for 18%
of the explanatory power.
Likewise, nearly one-third of the variance in UPSR-self-regard was accounted for by BFI
factors. Again, neuroticism emerged as a very strong negative predictor, accounting for 87% of
the explained variance. Conscientiousness also emerged as a statistically significant predictor of
the variable, accounting for 24% of the explained variance.
Although the effect size was smaller, regression results for UPSR-conditionality
indicated that the BFI factors accounted for 7% of the explained variance. Again, neuroticism
emerged as a statistically significant negative predictor of conditionality and accounted for 77%
of the explained variance. Although not statistically significant, the squared structure coefficient
indicates some shared variance at play, with conscientiousness accounting for 42% of the
explained variance.
Finally, regression results for empathy indicated that BFI factors accounted for 11% of
the variance in empathy. Agreeableness was a strong, positive predictor of empathy, accounting
for 80% of the explained variance. Although not statistically significant, squared structure
coefficients indicate that conscientiousness accounted for one-third of the explained variance and
neuroticism accounted for one-quarter.

Table 1
Scale Descriptive Statistics
Scale

M

SD

Min

Max

BFI - Extraversion

3.48

0.74

1.25

5.00

BFI - Agreeableness

4.16

0.51

2.78

5.00

BFI - Conscientiousness

3.89

0.61

2.11

5.00

BFI - Neuroticism

2.84

0.78

1.38

5.00

BFI – Openness

3.61

0.53

2.40

4.90

FMI-SF – Mindfulness

2.81

0.50

1.36

4.00

TEQ - Empathy

3.22

0.44

1.69

4.00

UPSR - Self-Regard

4.01

0.77

1.67

5.00

UPSR - Conditionality

2.53

0.65

1.00

4.17

Table 2
Predictor Variables for Multiple Regression Analyses

Variable

Mindfulness
Extraversion
Agreeableness
Conscientiousness
Neuroticism
Openness

β

0.01
-1.02
0.06
-0.54
0.20

t

0.19
-1.33
-0.08
-7.05
2.90

p

0.85
0.19
0.93
> .001
> 0.01

rs2

0.10
0.05
0.07
0.86
0.18

Empathy
Extraversion
Agreeableness
Conscientiousness
Neuroticism
Openness

0.06
0.28
0.08
-0.03
0.11

0.73
3.17
0.97
-0.30
1.48

0.47
> 0.01
0.33
0.77
0.14

0.08
0.80
0.32
0.25
0.18

Self-Regard
Extraversion
Agreeableness
Conscientiousness
Neuroticism
Openness

0.040
-0.13
0.16
-0.51
0.13

0.56
-1.75
2.08
-6.70
1.90

0.58
0.08
0.04
>0.001
0.06

0.12
0.06
0.24
0.87
0.10

Conditionality
Extraversion
Agreeableness
Conscientiousness
Neuroticism
Openness

-0.02
-0.06
0.14
-0.25
0.09

-0.30
-0.68
1.67
-2.81
1.13

0.77
0.50
0.10
>0.01
0.26

0.04
0.10
0.42
0.76
0.12

Discussion
The findings of this study suggest that the Big Five personality domains may have a role
in predicting positive counselor behaviors. This general conclusion would seem to confirm the
potential importance of personality factors in counselor development from a range of previous
studies (Langman, 2000; McCaughan, 2010; Rashid & Duys, 2015; Wheeler, 2000). However,
conclusions from this pilot study with a relatively small sample and just one predicting variable
should be considered with caution. See specific limitations and directions for future research
below.
With reasons for caution stated, neuroticism appears to be the one Big Five domain that
has substantial predictive value in our results. With 30% of the variation in mindfulness of our
sample explained, neuroticism accounted for about 86% of the explained portion of the variable.
With 30% of the variation in UPSR-self-regard of our sample explained, neuroticism accounted
for about 87% of the explained variance. Though only 7% of the variation in UPSRconditionality was explained, neuroticism accounted for 77% of the variance. In each case,
neuroticism accounted for far more of the variation than the next nearest BFI factor (85% vs.
18%; 87% vs. 24%; 77% vs 42%).
Similar studies support the importance of neuroticism in predicting negative counselor
development. In a study of 305 behavioral health professionals, Greene (2017) found only that
neuroticism predicted greater likelihood of burnout. In a series of studies, Kim and Han (2018)
found from a sample of 432 students taking an Introduction to Counseling course that personal
distress is highly correlated with neuroticism; they concluded from the series that personal
distress may block empathic interaction.

Further, our results evidence the Big Five domain of agreeableness as the strongest
predictor of a small effect, 11% of variance explained by empathy. Agreeableness accounted for
80% of the 11% of variation in empathy that is explained in this study. The connection of
agreeableness to empathy fits with many studies that have associated agreeableness with
empathy. In a study of 530 medical students in northeast China, Song and Shi (2017) found
agreeableness to have a relatively strong association with empathic concern and perspective
taking. In a study of 245 undergraduate students at a university in the eastern U.S., Mooradian et
al. (2011) found agreeableness highly correlated with empathic concern and moderately
correlated with empathic perspective taking. In a study of over 800 Spanish adolescents, del
Barrio et al. (2004) found a stronger association for empathy to agreeableness than to any of the
other Big Five domains. Readers should note that our lack of practically significant findings
from other Big Five domains could suggest weak predictive qualities for Big Five domains in
regard to positive counselor qualities or could simply be due to limitations of this pilot study.
Specific Limitations and Directions for Future Research
For this pilot study, our sample is relatively small (160 participants). A larger follow-up
study may confirm or contradict our findings. Characteristics of our sample should be considered
as potential limits to interpretation. A small portion of our sample were graduate students in
counseling who had already been screened for dispositions through program admissions. In
addition, the undergraduates in our sample self-selected into an elective course on counseling
skills. In both cases, the course included curricular attention to positive counselor qualities of
value to their instructors. It is possible participants felt a need to present themselves as more
advanced in the counselor qualities measured or had significant development of positive
counselor qualities by the time of data collection, perhaps resulting in inflated self-report and

restricted range of scores for analysis. Either way, our sample may be skewed toward higher
scores in empathy, mindfulness, and UPSR. Additionally, responses from the graduate students
in counseling and the undergraduates choosing an elective counseling skills course may vary
from each other.
Further, our sample included a large percentage of participants self-identifying as women
(82.9%) and self-identifying as White (86.9%). Women tend to score higher in the Big Five
domains of extraversion, agreeableness, and neuroticism (Weisberg et al., 2011). Thus, it is
possible that our findings related to agreeableness and neuroticism may appear lower in a
gender-balanced sample. However, the percentage of women in our sample may be
representative of master’s level counseling students and undergraduate students with interests in
counseling and related helping professions. As recently as 2010, the percentage of men among
members of ACA was reported to be 27% (Evans, 2010). Racial differences across Big Five
domains are not yet clarified in the research literature, though the reliability and validity of the
BFI has been clarified with a range of cultures and racial and ethnic groups (John & Srivastava,
1999; Worrell & Cross, 2004).
Based on these limitations, further research is needed to determine if a more general
sample (e.g., a cross-section of adult learners), a larger sample, or samples of only graduate
students in a counseling program or only undergraduates with interest in counseling would yield
similar results. Further, adding a non-self-report measure, perhaps an instructor or peer
observation scale, may confirm or contradict the findings of our self-report, self-assessment
approach. In literature related to this limitation, Swank (2014) found significant differences in
supervisor ratings compared to counseling student supervisee self-ratings of counseling
competencies.

Further, we measured our dependent variables, positive counselor qualities, at a single
point in time. Thus, results suggest the predictive capacity of Big Five personality domains in the
participants up to that point in time, which may not match participants’ potential to develop the
positive counselor qualities. A study of the impact of Big Five personality domains with
counseling students across time may clarify the importance of the Big Five domains in counselor
development. Additionally, we only included one independent variable, the Big Five personality
domains. Including more variables that are likely predictive factors may yield a greater amount
of variance explained, as well as a contextualized view of the impact of personality on positive
counselor qualities.
Implications
Counselor educators should consider that strong indications of neuroticism among
applicants or students should elicit careful concern for the student/potential student’s
development. Tentatively, counselor educators may wish to familiarize themselves with
indicators of neuroticism. When indicators of neuroticism in an applicant are strong, counselor
educators should consider if other evidence of the applicant’s strengths outweigh the risk of
neuroticism. Further, when indicators of neuroticism are strong among current students,
counselor educators should carefully monitor students’ development and remain ready to help
the student remediate the concern. In a study of 288 Norwegian medical and clinical psychology
students, Hanley et al. (2019) found mindfulness training to decrease neuroticism and
psychological distress over a six-year follow-up period. Thus, the Hanley et al. (2019) findings
suggest that help can be possible in the development of counseling students who are high in
neuroticism.

However, because counselor educators may not notice signs of neuroticism and therefore
of a student needing assistance until students’ clinical semesters, we recommend that counselor
educators include mindfulness and other approaches to counselor wellness in the curriculum for
all students in their first semester. Even brief mindfulness training has been evidenced as having
positive effects on empathy, unconditional positive regard, congruence, and client outcome
(Newton, 2018). Mindfulness has been associated with counseling self-efficacy among
counseling students (Butts & Gutierrez, 2018). In addition, neuroticism is defined, in part, as
associated with psychological distress (John et al., 2008).
We do not suggest that counselor educators screen applicants or students by Big Five
domains or other measures of personality. The Big Five is intended as a research tool for
understanding populations rather for individual assessment (John et al., 2008). Further, there is a
lack of clarity on the impact of cultural context of Big Five scores (Funder, 2019), as well as
personality scales intended as individual measures such as the MMPI/MMPI-2 (Bethune &
Johnson, 2013). Rather than asserting for individual screening, we envision the helpfulness of
counselor educators familiarizing themselves with the Big Five domains, especially neuroticism,
which had the greatest practical significance in our findings, as well as with wellness and other
interventions that may reduce the impact of neuroticism in counseling students’ development.
Conclusion
While our results do not support screening of counseling students with formal measures
of personality for admissions or other faculty decisions, the most important finding from this
study is the negative role of neuroticism in counselor development. From this finding, we
recommend wellness and related assistance for students showing signs of neuroticism. Further,
given that counselor educators may often miss signs of neuroticism prior to clinical semesters,

we recommend including mindfulness and other approaches to counselor wellness as a point of
focus in the first semester curriculum for all master’s students in counseling.

References
Alam, F., & Riccardi, G. (2014, November). Predicting personality traits using multimodal
information. In Proceedings of the 2014 ACM multimedia on workshop on computational
personality recognition (pp. 15-18). https://dl.acm.org/doi/pdf/10.1145/2659522.2659531
American Counseling Association. (2014). ACA code of ethics. Author.
https://www.counseling.org/resources/aca-code-of-ethics.pdf
Bakker, A. B., Van Der Zee, K. I., Lewig, K. A., & Dollard, M. F. (2006). The relationship
between the big five personality factors and burnout: A study among volunteer
counselors. The Journal of Social Psychology, 146(1), 31-50.
https://doi.org/10.3200/SOCP.146.1.31-50
Bayne, R. (2013). The counsellor’s guide to personality: Understanding preferences, motives,
and life stories. Palgrave Macmillan.
Bethune, M., & Johnson, B. D. (2013). Predicting counselors’ academic and internship
outcomes: Evidence for the incremental validity of the MMPI-2. Training and Education
in Professional Psychology, 7(4), 257–266. https://doi.org/10.1037/a0033025
Bishop, W., & Fish, J. M. (1999). Questions and interventions: Perceptions of Socratic, solutionfocused, and diagnostic questioning styles. Journal of Rational-Emotive and CognitiveBehavior Therapy, 17(2), pp. 115 – 140. https://doi.org/10.1023/A:1023005015329
Butts, C. M., & Gutierrez, D. (2018). Dispositional mindfulness and personal distress as
predictors of counseling self-efficacy. Counselor Education & Supervision, 57(4), 271284. https://doi.org/10.1002/ceas.12116

Campbell, J. C., & Christopher, J. C. (2012). Teaching mindfulness to create effective
counselors. Journal of Mental Health Counseling, 34(3), 213-226.
https://doi.org/10.17744/mehc.34.3.j75658520157258l
Coaston, S. C., & Lawrence, C. (2019). Integrating self-compassion across the counselor
education curriculum. Journal of Creativity in Mental Health, 14(3), 292-305.
https://doi.org/0.1080/15401383.2019.1610536
Costa, P. T., & McCrae, R. R. (1992). Normal personality assessment in clinical practice: The
NEO Personality Inventory. Psychological Assessment, 4(1), 5-13.
https://doi.org/10.1037/1040-3590.4.1.5
Council for the Accreditation of Counseling and Related Educational Programs. (2015). 2016
standards. Author. https://www.cacrep.org/for-programs/2016-cacrep-standards/
Deci, E. L., & Ryan, R. M. (1995). Human autonomy: The basis for true self-esteem. In M. H.
Kernis (Ed.), Efficacy, agency, and self-esteem (pp. 31-49). Plenum Press.
https://doi.org/10.1007/978-1-4899-1280-0_3
del Barrio, V., Aluja, A., & Garcia, L. F. (2004). Relationship between empathy and the Big Five
personality traits in a sample of Spanish adolescents. Social Behavior and Personality,
32(7), 677-682. https://doi.org/10.2224/sbp.2004.32.7.677
DePue, M. K., & Lambie, G. W. (2014). Impact of a university-based practicum experience on
counseling students’ levels of empathy and assessed counseling competencies.
Counseling Outcome Research and Evaluation, 5(2), 89-101.
https://doi.org/10.1177/2150137814548509.

Elliott, R., Bohard, A. C., Watson, J. C., & Murphy, D. (2018). Therapist empathy and client
outcome: An updated meta-analysis. Psychotherapy, 55(4), 399-410.
https://doi.org/10.1037/pst0000175
Evans, M. (2010, August 2). Men largely MIA from counseling. Counseling Today, 53(2), 5.
https://ct.counseling.org/2010/08/men-largely-mia-from-counseling/
Funder, D. C. (2019). The personality puzzle (8th ed). W.W. Norton & Company.
Greason, P. B., & Cashwell, C. S. (2009). Mindfulness and counseling self-efficacy: The
mediating role of attention and empathy. Counselor Education and Supervision, 49(1), 219. https://doi.org/10.1002/j.1556-6978.2009.tb00083.x
Greene, A. M. (2017). The big five as predictors of behavioral health professional burnout
[Doctoral dissertation, Walden University]. Scholar Works.
https://scholarworks.waldenu.edu/dissertations/3348
Griffiths, L. J., & Griffiths, C. A. (2013). Unconditional positive self-regard (UPSR) and
self-compassion, the internal consistency and convergent/divergent validity of Patterson
& Joseph’s UPSR scale. Open Journal of Medical Psychology, 2(04), 168-174.
https://doi.org/10.4236/ojmp.2013.24026
Gutierrez, D., Mullen, P. R., & Fox, J. (2017). Exploring emotional intelligence among master’s
level counseling trainees. Counselor Education & Supervision, 56(1), 19-32.
https://doi.org/10.1002/ceas.102057
Halinski, K. H. (2009). Predicting beginning master's level counselor effectiveness from
personal characteristics and admissions data: An exploratory study. Available from
ProQuest Dissertations & Theses Global. https://search.proquest.com/docview/
304962516?pq-origsite=gscholar&fromopenview=true

Hanley, A. W., de Vibe, M., Solhaug, I., Gonzalez-Pons, K., & Garland, E. L. (2019).
Mindfulness training reduces neuroticism over a 6-year longitudinal randomized control
trial in Norwegian medical and psychology students. Journal of Research in Personality,
82, 1-6. https://doi.org/10.1016/j.jrp.2019.103859
Henderson, K. L., & Dufrene, R. L. (2012). Student behaviors associated with remediation: A
content analysis. Counseling Outcome Research and Evaluation, 3(1), 48-60.
https://doi.org/10.1177%2F2150137812437364
Homrich, A. M., DeLorenzi, L. D., Bloom, Z. D., & Godbee, B. (2014). Making the case for
standards of conduct in clinical training. Counselor Education and Supervision, 53(2),
126–144. https://doi.org/10.1002/j.1556-6978.2014.00053.x
John, O. P., Naumann, L. P., & Soto, C. J. (2008). Paradigm shift to the integrative big five trait
taxonomy. In O. P. John, R. W. Robins, & L. A. Pervin (Eds.), Handbook of personality:
Theory and research (3rd ed., pp. 114-158). Guilford. https://www.colby.edu/psych/wpcontent/uploads/sites/50/2019/06/John_et_al_2008.pdf
John, O. P., & Srivastava, S. (1999). The big five trait taxonomy: History, measurement, and
theoretical perspectives. In L. A. Pervin & O. P. John (Eds.), Handbook of personality:
Theory and research (2nd ed., pp. 102-138). Guilford.
Kernis, M. H., & Paradise, A. W. (2002). Distinguishing between secure and fragile forms of
high self-esteem. In E. L. Deci & R. M. Ryan (Eds.), Handbook of self-determination
research (pp. 339-360). University of Rochester Press.
https://psycnet.apa.org/record/2002-01702-015

Kim, H., & Han, S. (2018). Does personal distress enhance empathic interaction or block it?
Personality & Individual Differences, 124, 77-83.
https://doi.org/10.1016/j.paid.2017.12.005
Kumar, N., & Bhushan, B. (2008). Can personality dimensions predict emotional intelligence
and interpersonal communication? Journal of Psychosocial Research, 3(2), 205-214.
https://doi.org/10.1002/j.1556-6978.2006.tb00010.x
Langman, M. C. (2000). The process of becoming a counselor or psychotherapist and the
effects that personality has on this process: A qualitative study. Dissertation
Abstracts International, 61, 7-A (University Microfilms International
No.9980928).
Lent, J., & Schwartz, R. C. (2012). The impact of work setting, demographic characteristics, and
personality factors related to burnout among professional counselors. Journal of Mental
Health Counseling, 34(4), 355–372.
https://doi.org/10.17744/mehc.34.4.e3k8u2k552515166
McCaughan, A. M. (2010). The preferred personality characteristics of master's-level
counseling trainees: Faculty perceptions of the admissions process. [Doctoral
dissertation, Idaho State University]. ProQuest Dissertations and Thesis Global.
https://login.proxy.lib.utk.edu:443/login?url=https://www.proquest.com/dissertationstheses/preferred-personality-characteristics-masters/docview/507167587/se2?accountid=14766
Miller, S. M., Larwin, K. H., Kautzman-East, M., Williams, J. L., Evans, W. J., Williams, D. D.,
Abramski, A. L., & Miller, K. L. (2020). A proposed definition and structure of counselor

dispositions. Measurement and Evaluation in Counseling and Development, 53(2), 117130. https://doi.org/10.1080/07481756.2019.1640618
Miller, T. R. (1991). The psychotherapeutic utility of the five-factor model of personality:
A clinician's experience. Journal of Personality Assessment, 57(3), 415-433.
https://doi.org/10.1207/s15327752jpa5703_3
Mooradian, T. A., Davis, M., & Matzler, K. (2011). Dispositional empathy and the hierarchical
structure of personality. American Journal of Psychology, 124(1), 99-109.
https://doi.org/10.5406/amerjpsyc.124.1.0099
Neff, K. D., & Vonk, R. (2009). Self-compassion versus global self-esteem: Two different ways
of relating to oneself. Journal of Personality, 77(1), 23-50.
https://doi.org/10.1111/j.1467-6494.2008.00537.x
Newton, T. L. (2018). Measuring the effects of a mindfulness intervention on counselors’ intraining dispositions, strength of therapeutic relationship, and client outcomes [Doctoral
dissertation, University of South Carolina]. Scholar Commons.
https://scholarcommons.sc.edu/etd/4738
O’Gieblyn, A. (2015). Self-efficacy and empathy in counselor education: Understanding
contributing factors [Doctoral dissertation, Trevecca Nazarene University]. ProQuest
Dissertations and Thesis Global.
https://login.proxy.lib.utk.edu:443/login?url=https://search-proquestcom.proxy.lib.utk.edu/docview/1862201112?accountid=14766
Patsiopoulos, A. T., & Buchanan, M. J. (2011). The practice of self-compassion in counseling: A
narrative inquiry. Professional Psychology: Research and Practice, 42(4), 301-307.
https://doi.org/10.1037/a0024482

Patterson, T. G., & Joseph, S. (2006). Development of a self-report measure of unconditional
positive self-regard. Psychology and Psychotherapy: Theory, Research and Practice,
79(4), 557-570. https://doi.org/10.1348/147608305X89414
Rashid, G. J., & Duys, D. K. (2015). Counselor cognitive complexity: Correlating and
comparing the Myers–Briggs Type Indicator with the role category questionnaire.
Journal of Employment Counseling, 52(2), 77-86. https://doi.org/10.1002/joec.12006
Rogers, C. R. (1957). The necessary and sufficient conditions of therapeutic personality change.
Journal of Consulting Psychology, 21(2), 95–103. https://doi.org/10.1037/h0045357
Rogers, C. R. (1959). A theory of therapy, personality, and interpersonal relationships as
developed in the client-centered framework. In S. Koch (Ed.), Psychology: A study of a
science, formulations of the person and the social context (Vol. 3, pp. 184–256). McGraw
Hill.
https://pdfs.semanticscholar.org/cd4f/6ead952372d350ff792d212cb9d6de9c5f48.pdf?_ga
=2.158760058.1536470620.1596497959-162208734.1596497959
Somoray, K., Shakespeare-Finch, J., & Armstrong, D. (2017). The impact of personality and
workplace belongingness on mental health workers’ professional quality of life.
Australian Psychologist, 52(1), 52-60. https://doi.org/10.1111/ap.12182
Song, Y., & Shi, M. (2017). Associations between empathy and big five personality traits among
Chinese undergraduate medical students. PLoS ONE 12(2): e0171665.
https://doi.org/10.1371/journal. pone.0171665
Spreng, R. N., McKinnon, M. C., Mar, R. A., & Levine, B. (2009). The Toronto Empathy
Questionnaire: Scale development and initial validation of a factor-analytic solution to
multiple empathy measures. Journal of Personality Assessment, 91(1), 62-71.

https://doi.org/10.1080/00223890802484381
Swank, J. M. (2014). Assessing counseling competencies: A comparison of supervisors’ ratings
and student supervisees’ self-ratings. Counseling Outcome Research and Evaluation,
5(1), 17-27. https://doi.org/doi:10.1177/2150137814529147
Swank, J. M., Lambie, G. W., & Witta, E. L. (2012). An exploratory investigation of the
Counseling Competencies Scale: A measure of counseling skills, dispositions, and
behaviors. Counselor Education and Supervision, 51(3), 189-206.
https://doi.org/10.1002/j.1556-6978.2012.00014.x
Swank, J. M., & Smith-Adcock, S. (2013). Creative group strategies for interviewing applicants
for counselor education programs. The Journal of Counselor Preparation and
Supervision, 5(1), 3.
https://repository.wcsu.edu/cgi/viewcontent.cgi?article=1003&context=jcps
Swank, J. M., & Smith-Adcock, S. (2014). Gatekeeping during admissions: A survey of
counselor education programs. Counselor Education & Supervision, 53(1), 47-61.
https://doi.org/10.1002/j.1556-6978.2014.00048.x
Thalmayer, A. G. (2018). Personality and mental health treatment: Traits as predictors of
presentation, usage, and outcome. Psychological Assessment, 30(7), 967-977.
https://doi.org/10.1037/pas0000551
Thompson, R. L., Brossart, D. F., Carlozzi, A. F., & Miville, M. L. (2002). Five factor model
(big five) personality traits and universal-diverse orientation in counselor trainees. The
Journal of Psychology, 136(5), 561-572. https://doi.org/10.1080/00223980209605551
Tryon, W. W. (2014). Cognitive neuroscience and psychotherapy: Network principles for a
unified theory. Academic Press.

Twomey, C., & O’Reilly, G. (2017). Associations of self-presentation on Facebook with mental
health and personality variables: A systematic review. Cyberpsychology, Behavior, and
Social Networking, 20(10), 587-595. https://doi.org/10.1089/cyber.2017.0247.
Walach, H., Buchheld, N., Buttenmuller, V., Kleinknecht, N. & Schmidt, S. (2006). Measuring
mindfulness – the Freiburg Mindfulness Inventory (FMI). Personality and Individual
Differences, 40(8), 1543-1555. https://doi.org/10.1016/j.paid.2005.11.025
Weisberg, Y. J., DeYoung, C. G., Hirsh, J. B. (2011). Gender differences in personality across
the ten aspects of the big five. Frontiers in Psychology, 2, Article 178.
https://doi.org/10.3389/fpsyg.2011.00178
Wheeler, S. (2000). What makes a good counsellor? An analysis of ways in which counsellor
trainers construe good and bad counseling trainees. Counselling Psychology Quarterly,
13(1), 65-83. https://doi.org/10.1080/09515070050011079
Worrell, F. C., & Cross, W. E., Jr. (2004). The reliability and validity of Big Five Inventory
scores with African American college students. Journal of Multicultural Counseling and
Development, 32(1), 18-32. https://onlinelibrary.wiley.com/doi/pdf/10.1002/j.21611912.2004.tb00358.x?
Ziomek‐Daigle, J., & Christensen, T. M. (2010). An emergent theory of gatekeeping practices in
counselor education. Journal of Counseling & Development, 88(4), 407-415.
https://doi.org/10.1002/j.1556-6678.2010.tb00040.x

